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	General

	Sustainability
	An appropriately sized assessment committee (given the size of the department or program) exists; similar assessment efforts can realistically be repeated in future years, even with changes in UGD or other important staff
	Some concerns that sustaining assessment effort in future years may be challenging
	Assessment effort is solely dependent on undergraduate director (except in extremely small departments or programs), or is unlikely to be sustainable in future years

	Learning Goals and Curriculum

	Program learning goals
	Program learning goals are provided
	
	Program learning goals not provided

	Learning goals on syllabi
	Overwhelming majority of syllabi include learning goals
	Majority of course syllabi include learning goals
	≤ half of course syllabi include learning goals

	Learning goal mapping to curriculum
	Clear mapping of learning goals (or levels of learning goal mastery) to courses or curricular requirements
	Goals are clearly met within program, but specific mapping is unclear or incomplete
	Not clear where or if learning goals are met in curriculum

	Optional:
Learning goal maintenance
(if applicable)
	Learning goals were updated or revised; process for doing so is inclusive of department faculty, students, and other stakeholders as appropriate
	Learning goals were updated or revised; process is unclear or limited in scope
	

	Question

	 Potential for yielding actionable information 
	Question being investigated is likely to yield information that could be used to improve student learning
	Question being investigated may yield information useful for improving student learning
	Connection between the question being investigated and improving student learning is unclear

	Methods

	Direct assessment
	Investigation involves directly assessing student learning 
	
	No direct assessment of student learning

	Optional:
Indirect assessment
(if applicable)
	Indirect assessment strategies (e.g., surveys of instructors about what’s working in their teaching) are well-designed to provide information that could be used to improve student learning
	Indirect assessment strategies may provide useful information
	Indirect assessment strategies are not likely to provide useful information

	Appropriateness
	Methods used are appropriate to the question being asked and involve appropriate structure (e.g., rubrics, instruments, etc.)—within reason given the context (e.g., size of department, resources available, etc.)
	Methods used may address the question being asked
	Methods used do not address the question being asked

	Supplementary materials
	Report includes samples of any relevant rubrics, prompts, instruments, etc.
	
	Report does not include samples of relevant materials

	Findings

	Completeness
	Findings are presented with sufficient detail to enable an informed analysis of the department’s interpretation and plans for use
	Generalizations about findings are reported, with minimal supporting detail
	No findings reported, or only broad conclusions (e.g., “student writing improved this year”) without explanation

	Interpretation
	Interpretation of findings is reasonable
	Interpretation is unclear or unsupported by the reported findings
	No interpretation of findings

	Plans for use

	Plans
	Department is making reasonable plans to respond to findings (including plans to disseminate best practices or stay the course, in response to positive findings)
	Department’s plans for response are unclear or not responsive to their findings
	No plans for response

	Optional:
Multi-year assessment efforts
	Assessment efforts follow up on prior year’s assessment investigations or curricular/pedagogical/ etc. changes initiated in prior years
	
	



